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Pe3ume

PanoTo amjarHOCTHIMpame W WHTEPBEHIIH]jA
JICHeC ce MPU3HACHH KaKO HEOCIIOPHHM TMpaBa Ha
TJIIYBUTC U HArJIyBUTC JC€1[a U HUBHUTC CCMCjCT'
Ba. CeMejcTBOTO Ha TIIYBOTO JIETE€ MOpa HCTO
Taka J]a UMa MpHCTaN 10 cuTe MH(pOopMamnuu 3a
OMIITHOT Pa3B0j Ha HUBHOTO JIETE W JI0 MOCe0-
HHU MH(OpMALUK 32 OIITETYBAKETO HA CIYXOT,
MO’KHOCTHTE 332 KOMYHHKAIMja W JIMHIBUCTHY-
KHOT Pa3Boj Ha TIyBOTO JETE.

Xwurore3aTa 3a KpUTHYHUOT NEPUOA 32 yUCHE
Ha ja3WKOT TpeJyiara Jeka pe3yiraTtoT OJl yde-
HETO Ha ja3UKOT HE € IIOCTOjaH BO TEKOT Ha KH-
BOTOT, TYKYy € HajmoOpO BO pPaHOTO JETCTRBO.
JIMYHOCTHTE KOU TO HAy4MIIe 3HAKOBHHOT ja3UK
0]l parame nMase MoJo0pH pe3ynTaTu Ha JIHHT-
BUCTHYKHUTE 3aJlaud W 3aJadlTe 3a MEMOpH]ja,
OTKOJIKY JIMYHOCTHTE KOW MOYHAJIE J1a TO y4aT
3HAKOBHHOT ja3uk 1o myoeprer. Crapara mpea-
pacyna Jeka IIyBOTO JeTe Mopa Jia I'o Hayuyu
300pOBHHOT ja3lK BO MHOTY paHa BO3pacT U Je-
Ka 3HAKOBHHUOT ja3WK MOXKE J1a 4eKa 3aToa IITO
MOXe€ JIecHo 0a ce Hayyu Of KOro Owio u Ha
Koja OWJIO BO3pacT, MOBEKE HE MOXE Ja ce
3aIpIKH.
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Abstract

Early diagnosis and intervention are r
recognized as undeniable rights of deaf
hard-ofhearing children and their families. 1
deaf child’s family must ha/the opportunity 1
socialize with deaf children and deaf adi
The deaf child’s family must also have act
to all the information on the gene

development of their child, and to special infor-

mation on hearing impairment, communica
options andinguistic development of the de
child.

The critical period hypothesis for langui
acquisition proposes that the outcome
language acquisition is not uniform over
lifespan but rather is best during ei
childhood. Individuals who learned s
language from birth performed better
linguistic and memory tasks than individi
who did not start learning sign language
after puberty. The old prejudice that the «
child mustlearn the spoken language at a v
young age, and that sign langeagan wali
because it can beasily learnedby any perso
at any age, cannot be maintained anymore.
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HAEDEKTOJIOIIKA CTPYHYHO-HAYYHA ITPOBJIEMATHKA

KynTyponomknor mpucrtan KOH TIyBOCTa TH
HarjacyBa TPHTE HEONXOJHH KOMIIOHEHTH BO
Pa3BOjOT Ha TIyBOTO nere: 1. ctumynupame Ha
paHa KOMYHHUKaIHja KOPUCTEjKH MPUPOJICH 3Ha-
KOBEH ja3WK BO CEMEjCTBOTO M MHTEPAKIHja CO
riyBaTa 3acaHMIA; 2. IBOja3uuHO/OUKYITYPHO
oOpa3oBanue u 3. 00e30eyBame Mpapa Ha TIIy-
BOTO JIETE 32 KOPHCTEHE HA YCIYT'H Ha BHCOKO-
KBAJINTETHH MPEBEyBadd BO TEKOT HA HUBHOTO
oOpa3oBaHHMe O] TpaJWHKA J0 YHHBEP3HTET.
OBoj HOB morJie[ Ha (EHOMEHOJIOrHjaTa Ha
TJIyBOCTa 3HAYM JIeKa cpeduHama mpeba oa ce
npoMeHU 3a 0a ce 3a00801am nompebume Ha
211y8omo auye, a He CIIPOTUBHO.

Knyunu 360poeu: 3naxoeen jasux,
KYJIMYPOIOUIKY NPUCIAN, KOMYHUKAYUjd
nomery enyeolco 30pas ciyx deme u majra

Boegeo

3a BpeMe Ha eHa COBETOJABHA CecHja, Majka
CO 3/IpaB CIyX Ha Mayo TIyBO JIEBOjYEe Me Ipa-
ma: ,,Kora moeto neBojue ke mopacHe, Kako ke
MOKaM J1a 300pyBaM co Hea M J]a OJIr0BOpaM Ha
HEj3MHUTE Tpamama? Jlanu Taa ke Ouae cro-
coOHa Ja Mu Kake c€ 3a cebe? lanu ke paszde-
pam ce mTo Taa caka na Mu kaxe? Kako u kon-
Ky ke Me pa3dupa Taa MeHe? Jlanu ke Moxkam na
300pyBaM CO HEj3UHUTE MPHjaTEIH KOTra THE Ke
moaraat ma ja mocerar? Kako ke 30opyBam co
HUB ¥ KaKo Ke 3HaM 3a mTo Tue 30opyBaar? He-
Ma Ja ro 3HaM ja3uKOT IITO THE K& T'0 KOpHC-
tat!”

Junemara ja u3MadvyBalle Hea: Jaju Taa Tpeda
Jla TO HAay4YH 3HAKOBHHUOT ja3WK U Ja yrnorpely-
Ba CHCTEM Ha KOMYHHKaluja TOpUQaTIvB U
COOJIBETCH Ha IMOTPEOWTE Ha HEj3MHOTO JIETe,
WY JTaJIK Taa Tpeda 1a ce IpUIpIKyBa HCKITydH-
BO HAa FOBOpPHATa KOMYHHKAI[Mja, KOMYHHKAI[H-
CKHM CHCTEM KOj BeKe HaMETHAJI OTpaHHYyBamba
Ha HHUBHOTO B3aeMHO pa3Oupame. ['oBOpHHOT
jasuk Oerle MPUPOJHO M €IHOCTABHO CPEACTBO
Ha KOMYHHUKall{ja 3a MajKara, HO He ¥ 3a Hej3H-
Harta kepka. Majkara cenak I'tl Ipero3Ha moTpe-
OuWTe Ha cBOjaTa Kepka W cakalle Jia ce ajar-
THpa Ha HUB.

[Mpamamara Ha oBaa Majka OTKpHja HEKOKY
(hakTH: Taa ja mpudarnia TIIyBOCTa Ha HEj3MHA-
Ta Kepka; Taa Oellle CBeCHA JieKa U TI0Kpaj Hej-
3MHaTa CIyIIHA W TOoBOpHa (pe)xabumiuTarmja,

The cultural approach to deafness empha
three necessary components in the develog
of a deaf child: 1. stimulating early communi-
cation using natural sign language within
family and interacting with the Deaf commu-
nity; 2. bilingual / bicultural education and
ensuring deaf persons’ rights to enjoy
services of high quality interpreters througt
their education from kindergarten to univers
This new view of the phenanology o
deafness means that teavironment needs
be changed in order to meet the deaf pers
needsnot the contrary.

Key words: sign language, cultural approach,
deaf/hearing mother - infant communication

| ntroduction

During one counseling session, a hee
mother of a little deaf girl asked me: “When
girl grows up, how will Ibe able to talk to he
and answer her questions? Will she be ab
tell me all about herself? Will | understand
that she wants to say to me? How and
much will she understand me? How close
we be? Will | be able to talk to her friends w
they come to visit us/her? How can | talk
them, and how can | know what are they tal
about? | won’t know the language they use!”
A dilemma tormented her: should she learn
language and utilize a communication sys
acceptable and suitable to tmmeds of he
child, or should she adhere to spo
communication exclusively, a communicat
system that had already imposed limitation
their mutual comprehension? Spoken lang
was the natural and simple means
communication for the mother, bubtnfor he
daughter. The mother, however, recognizec
girl's needs and wanted to adapt to them.
This mother’s questions revealed several f
she had accepted her daughter's deafnes:
was aware that besides her hearing and s|
(re)habilitation,there was a shared need fc
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MOCTOCNIE 3aeHHYKa TOoTpeda 3a MPHPOTHO
CpPE/CTBO 32 KOMyHHKaluja. Taa Oerre 3amHTe-
pecupaHa 3a qoOuBame WHPOpMaIHja 3a TITyBa-
Ta 3ae/IHUIIA, KITyOOBUTE 3a TIIYBH H 32 Kypce-
BUTE 3a 3HAKOBEH ja3uk. Taa Oemre cBecHa 3a
MOKHUTE OTrpaHMYyBama O] CIyIIHAaTa U TO-
BopHaTa (pe)xaOwiuTaiyja U 3a MPEAHOCTHTE
0J1 KOMYHHUKaIljaTa cO 3HAaKOBCH ja3HK.

[lpexy KoMyHHKamujata CO 3HAaKOBEH jasmK,
TIIyBUTE JIela y4JaT 3a CBETOT, CTeKHYBaaT 3Hae-
B IITO € BaKEH MPEAyCIIOB 3a yCIIeIeH Pa3Boj
Ha BEIUTHHUTE 3a 4YHTame. [JTyBHTE nena Kou
KOMYHHUIIPAaT CO 3HAKOBEH ja3WK CO POIMTE-
JIUTE, YIUTEIUTE U APYTH JyF'e BO HUBHATA Cpe-
JIMHA, TO CTEKHYBaaT 3HAKOBHHUOT ja3uK Ha MpH-
pOJIeH HauMH M MMaaT JIMHTBHCTHYKA CHOCO0-
HOCT COOJIBETHA 32 HHMBHATa BO3pPacT Kora 3a-
MOYHYyBaaT Ha yuwiuiire. O6e30e1eHl CO MOXK-
HOCTa 32 HOPMaJIeH Pa3Boj MPEKY CTCKHYBAmE
Ha TIPUPOJCH 3HAKOBEH ja3WK, TIIyBUTE Jena
MoOXe Ja (YHKIMOHUpPAaT UCTO Kako M OWIIO
KO€ JIeTe CO 3/paB CIyX Ha HCTa BO3pacT, U
JMHTBUCTUYKA M BO OJHOC Ha OIIITECTBEHATA
anmanranyja (1).

3HAKOGHUOM ja3UK KAKO RPUPOOeH jazuk 3a
3aeOHuuama Ha 21yeu

Honro Bpeme meduyunckuom TPUCTAIl, HCTO
Taka TO3HAT KaKO NAmoOIOWKU WIH Oepuyu-
mapen Mopen (2), bemre foMuHaHTEH BO (pe)xa-
OwuTanMjata ¥ 00pa30BaHUETO HA TIYBUTE U
HArJIyBH Jiela, moceOHO Kako pe3ynTar Ha KoH-
(dhepennujata Bo Munano Bo 1880, nako wucro-
pyjara Ha OBOj IPUCTAI JaTHPa OJ Ipea MoBeke
on 200roaguuu. On MeQUIIMHCKA TJIEIHA TOYKA
IIyBOCTa € TepIenupaHa Kako MaToyioThja U
(hOKYCOT € Ha OIITETYBAmhETO M OTPAaHUTYBabha-
Ta KOU TIYBOTO JIMIIE TH UMa BO OJIHOC Ha Opai-
HaTa KoMyHUKaluja. Mcro Taka ce mpernocTa-
ByBallle JieKa TJTyBOCTA UMa HETaTHBEH e(eKT
Bp3 KOTHUTUBHHUOT, CMOIIMOHAJIHHOT M OIIIII-
TECTBEHUOT Pa3Boj KaKO U Ha TOBOPOT, ja3UKOT
U CTCKHYyBambe HAa THCMEHOCTA. 3HAKOBHUOT
jasuk Oelle MOrpelHo Mepluenupal Kako Mpu-
MUTHBEH, IIACTHYEH, HEKOXEPEHTHA cepHja Ha
FeCTOBM KOM HE MOXKaT Jia ce pazbepar on
YUUTENUTE KOW MMaaT HOPMaJleH CIyX, Herpa-
MaTHYKO CPEICTBO 32 KOMYHHKaluja, 0e3 mo-
TEHIIMj AN 32 U3pa3yBarbe arlCTPAKTHU KOHIIEITH
W UJICH U 3aTOa IITETEH 3a Pa3BOjOT HA TOBOPOT
1 Ja3WKOT Kaj rimyBute aera(3).

natural means of communication. She

interested in getting information about the C
community, Deaf clubs and about course
sign language. She was aware of the pos

limitations of hearing and speech rehabilitation

and of the advantages of sign
communication.

By means of sign language communicai
deaf children learn about the world, acqui
knowledge that is an important prerequisite
successful development of reading skills. [
children who commnicate in sign langua
with parents, teachers and other people in
environment acquire sign language in a na
way, and have an aggpropriate linguisti
ability when they begin school. Provided v
the opportunity for normal developm
throuch acquisition of a natural sign langue
deaf children can function just like any hea
child of the same age, both linguistically
with regard to social adaptation (1).

langtL

Sign language as a natural language of a
Deaf community

For a long time themedical approach, als
known as thepathologicalor deficit model (2)
was a dominant one in the (re)habilitation
education of deaf and hard-oéaring childrer
especially as a resulof the Conference

Milan in 1880, although the history of t
approach traces back more than 200 y
From the medical point of view, deafnes:
perceived as pathology, and the focus is ol
impairment and the limitations that the ¢
person hasvith respect to oral communicatic
Deafness was also assumed to have a ne
effect on cognitive, emotional and so
development, as well as on speech, lang
and literacy acquisition. Sign language
erroneously viewed as primitive, pictor
incoherent series of gestures that could n

understood by hearing teachers, an ungramma-

tical means of communication, having
potential to express abstract concepts and i
and therefore harmful to the developmen
speech and language of deaf children (3).
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Panata wHTepBeHIMja Kaj TJIyBHTE Jella BO
XpBarcka ce ymre mpoJoJKyBa CO TPETEHKHO
ayIMTUBHO-TOBOPHHUOT MpucTan (T.e. Co KOpHuc-
TEE CaMO Ha TOBOPEH XpBaTCKH jasuk). OBOj
OpaJieH MpHCTal KOj NPUMEHYBa BUOPOTAKTUII-
Ha CTHMYyJanyja, (OHETCKH pUTaM IIPEKy ABH-
JKEHhE U My3WUYKa CTHMYJIalldja, pa3BUBajKH CO-
(ducTUIMpaHl TEXHUKH 3a MOIAPKYBame Ha
CIIyIIHATa CTUMYJIATUBHA W 3aCHIyBauka TeX-
HOJIOTHja € MoOpO MO3HAT KaKo 8epOOmOHANEeH
memoo (4). Tpen Hekonky roauuu Ilentapor 3a
KOXJIeapHa UMILIaHTalMja Oelle OTBOPEH 3a Ja
ru noaapxu poautenure u aenara co KU. Bo
UCTO BpeMe, moTrpebdaTa 0l CKPHHUHT- TECTOBU
3a CIIylIamke 3a HOBOPOJCHUMIbaTa Oelre BOC-
[IOCTaBeHA BO CEKOja TMHEKOJIOIIKA OOJHMLA
(5).

Kynmyponowxuom tpuctanm KOH TIIyBOCTa TO
rJiela 3HAKOBHHUOT ja3HK KAaKO NMPUPOIHA CHM-
0onrYHa aKTUBHOCT Ha TIIyBUTE JIyfe. 3HAKOB-
HHUTE ja3ulld MMaaT COTCTBEHA JIMHTBUCTHYKA
TeHEeTCKa HCTOpHja M € HEBO3MOXHO Ja ce
3aMUCJIA TyXOBHHOT M OIIITECTBEHUOT >KUBOT
Ha TJyBaTa 3aeqHuIa, 0e3 Hero. MHTepecoT 3a
3HAKOBHHOT ja3WK, HETOBHOT JIMHTBUCTHYKH
CTaTyC M HEroBaTa MPaKTHYHA BPEIHOCT BO KO-
MYHUKaI#jaTta u o0pa3oBaHueTo Oelre 0OHOBe-
Ha CO JIMHTBUCTHYKOTO U TICHXOJIUHTBUCTHIKO-
TO HCTpaXKyBame Koe 1o0jle A0 u3pa3 Bo 1960-
tute (6). 3HAKOBHUOT ja3uK O] HCTPAKYBAIUTE
Oelie ONMIIaH Kako ceorndaTeH, CUCTEMAaTCKU U
COQUCTUIINPAH ja3UK KOj TIYBUTE Jela U BO3-
PacHU LIEIOCHO ro pa3dupaaT BO pasroOBOPHUTE
€IHU CO JPYTH. 3HAKOBHHTE ja3WIM Ce TpeHe-
CyBaaT NpeKy BU3yeleH/MaHyeleH MOJAIUTET
BO MPOCTOPOT, U BO Taa CMHCIa JIyI'€TO CMeTaaT
JieKa ja3uLUTe ce TOBOPAT M CIIyIIaaT, 3aToa Oe-
e TOTpeOHO TMOJONT0 BPEME CHUCTEMATCKHTE
UCTpa)KyBara 3a Pa3lIniyHU acleKTH Ha 3HAKOB-
HHUTE ja3uld Ja uMaat JITUTUMEH HaydeH Ipu-
JIOHEC.

[MpupoanuTe jasuuu, OWIIO a ce TOBOPHU WIIH
3HAaKOBHH, MOXE J1a TH IPETCTaByBaaT MJIH Ipe-
HecyBaaT MCTUTE KOHLENTH. JIMHIBUCTUYKHTE
CTyIMM Ha MPUPOJHHUTE 3HAKOBHH ja3uid (Io-
ceOHO AMEPUKAHCKHOT 3HAKOBEH jasuk - A3J)
ro MoJAp)Kaa 3aKIydOKOT JIeKa €lIeH 3HAaKOBEH
ja3UK ce COCTOM OJf CUTE JIMHTBUCTUYKH KOMIIO-
HEHTH KOW TH IMa KOj OWJIO TOBOpEH jasuk: ¢o-
HeTHKa (CHCTEM Ha apTHKYJalhja U MepLerNiy-
ja), donosoruja, Mopdonoruja, cMHTaKca, ce-

Early intervention of deaf children in Croe
still proceeds with a predominantly auditory-
speech approach (i.e. using spoken Cro
only). This oral approach that appligbrotactil
stimulation, phonetic rhythm through move-
ment and musicalstimulation, developir
sophisticated techniques for supporting het
stimulation and amplification technology
well known asverbotonal method4). A few
years ago the Center for Cochlear Implant
was opened to support parents and chil
with CI. At the same time, the requirement
hearing screening tests for newborns
established in every delivery hospital (5).

The cultural approach to deafness views ¢
language as a natural symbolic activity of [
people. Sign languages have their own
linguistic genetic histories, and it is imposs

to envision the spiritual and social life of
Deaf community without it. Interest in si
language, its linguistic status and its prac
value in communication and education
renewed with linguiic and psycholinguist
research that gained momentum in the 1
(6). Sign language was described by resear
as a comprehensive, systematic, and sophi-
sticated language that Deaf children and a
comprehended fully in conversations with
another. Since sign languages are commu-
nicated in the visual/manual modality in spi
whereas people traditionally think of langue
as being spoken and heard, it took some
for systematic investigations of the vari
aspects of different sign languagde be
recognized as legitimate scientific contri-
butions.

Natural languages, whether spoken or sic
can represent and convey the same cont
Linguistic studies of natural sign langua
(especially American Sign Language ASL)
have supported the molusion that a sic
language is comprised of all the lingui
components that any spoken language
phonetics (a system of articulation and perce-
ption), phonology, morphology, synti
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MaHTHKa U TIparMatika. 3HAKOBHHTE ja3UIH Ce
UCTPa)XyBaHH M WHTEPIPETHPAHU BO PAMKHTE
Ha OIIITHTE TEOPUH Ha ja3UYHAaTa CTPYKTYpa.
[ITo 3HauM Aa ce Kaxe ,,IPUPOJICH 3HAKOBEH
jasuk“? Hwme mompa3dbupame HajMalKy 1Ba
OCHOBHH KpuTepuyMu. [IpBo, mpupogHuTe 3Ha-
KOBHH ja3WIld C€ CTEKHyBaaT BO pPaHOTO
netctBo (07 parameTo) BO KOMYHHKAIMja CO
JpYTH KOPHCHUIIM HA 3HAKOBEH ja3WK, HA HAYMH
napajeseH Ha OHOj Ha KOJIITO JieraTa KOu CIry-
1raaT T¥ ydaT TOBOPHUTE jasuiH, T.e. 6e3 Qop-
MajlHa HacTaBa. Bo peraTHBHO KpaTOK MepHo.
Ha BpeMe o1 parameTo 10 3 wiu 4 roguHH, ae-
1aTa I' COBJayBaaT OCHOBHUTE Ha CONICTBEHUOT
jasuk, 0e3 pa3juKa Jajid € TOBOPEH HJIU 3HAKO-
BeH. BTOpO, CeKoj MpHpoIeH ja3uk uMa 3aeIHu-
112 Ha KOPUCHUIIH, T.€. TyI'e KOM I'0 KOPUCTAT ja-
3WKOT KaKO CpPEICTBO 32 CEKOjJHEBHA JIOMAITHA
KOMYHHWKanudja. Bo cirydajor Ha 3HaKOBHHUTE ja-
3WIM, TOA € 3aeHUIIaTa Ha TIIyBH.

Jlpyru BelITauKyd KPEHPAaHH ja3UuHH CHCTEMH,
KaKO OHHME KOM ce KOPHCTAT BO HEKOM 00pa3oB-
HH Tporpamu, OapaaT QopMaaHH HacTaBHU
OpoleypH 3a Yy4elme M He MOoXKaT Ja Oujat
CTEKHATH crioHTaHo. OBUE CUCTEMU BKIIy4yBaaT
3HAKOBHH BEP3MM Ha TOBOPHHUOT ja3WK BO OKO-
JIMHATA, HA IPUMEp 3HAKOBEH aHTJIMCKHU, 3HAKO-
BEH XPBaTCKH, 3HAKOBEH repMaHcKH. Heorxo-
HOCTa o7 (hopMayHaTa HacTaBa HE € eIUHCTBE-
HaTa pa3liKa Koja TH pa3/iellyBa BEIITAYKHTE
3HAKOBHH CHCTEMH O] TPHPOIHUTE 3HAKOBHU
jasumu. Jlpyra rojema pasiuKa JIe)KHd BO HA4H-
HOT Ha MpOXyKLHjaTa M ITeplenuyujara, T.e. Ha
nporecupameTo. KOPHCHUKOT Ha 3HAKOBEH ja-
3WK MOpa Jia ja 3Hae rpamMaTuKaTa 3a Ja TU KO-
PHUCTH 3HAIUTe KOMYHHUKaTUBHO, T.€. CHMOO-
JUYHUOT KamalMTeT IITO BKIYYyBa MO3HABAHkE
Ha JTMHTBUCTUYKHTE TIPaBHiIa 3a Toa KaKo ce KO-
PHCTH OJIpeNIeH NPUPOICH 3HAKOBEH ja3HK.
Kynmyponowxkuom mpucran KOH TIIyBOCTa Ha-
IJ1IacyBa TPH HEOMXOJAHU KOMITIOHEHTH BO Pa3Bo-
jOT Ha eTHO TIYBO JIETE; BO HEKOU 3€MjU OBHE
KOMITIOHEHTH C€ yIITe He Ce MMIUICMCHTHPaHH
BO 00pa3oBaHMETO Ha TIIyBUTE, HO BO JAPYTH
3eMjH THE C€ J00pO BOCIOCTABEHU Kako edu-
KaCHM METOJIM 3a KOMYHHKaluja u o0pa3oBa-
HHE!

1. crumynupame Ha paHa KOMYHHKaI#ja co
KOPHCTCHE Ha TMPUPOJICH 3HAKOBEH ja3sWK BO
paMKUTE Ha CEMEjCTBOTO M HHTEpaKIHja Co
3aeJIHUIIATa HA TIYBH, HA TO] HAYWH KpeHpajKu

semantics and pragmatics. Sign language
investigated and ietpreted within gener
theories of language structure.

What does it mean to say “natural ¢
language™? We imply at least two basic crite
First, natural sign languages are acquire
infancy (from birth) in communication wi
other sign language use in a manner paral
to how hearing children learn spol
languages, that is, without formal teaching.
relatively short period of time from birth to ¢
3 or 4, children take control over the basic

their own language, whether spoken or signed.
Second, every natural language has a commu-

nity of users, that is, people who use

language as their everyday home commu-

nication means. In the case of sign languag
is the Deaf community.

Other artificially created languadige systems
such aghose used in some education progr:
require formal teaching procedures for lear!
and cannot be acquired spontaneously. T
systems include signed versions of

surrounding spoken language, for exar
signed English, signed Croatian, sig
German. The necessity of formal teaching is
the only difference that separates artificial :
systems from natural sign languages. Anc
major difference lies in the manner

production and perception, that Iis,

processing. A signer must possess ttamgna
to use signs communicatively, i.e. the symk
capacity that includes knowing the lingui
rules for how to use a particular natural ¢
language.

The cultural approach to deafness emphas
three necessary components in the develog
of a daf child; in some countries the
components have not yet been implemente
deaf education, but in other countries they
well established as effective methods
communication and education:

1. Stimulating early communication by us
natural sign laguage within the family ar
interacting with the Deaf community, there
creating the foundations of language on

32

JOURNAL OF SPECIAL EDUCATION AND REHABILITATION 2009; #4)(28-39



HAEDEKTOJIOIIKA CTPYHYHO-HAYYHA ITPOBJIEMATHKA

OCHOBH 3a ja3uKOT Bp3 0a3a Ha copHUCTHIMPaHa
CHUMOOJINYHA 3HAKOBHA KOMYHUKAIIN]ja;

2. 1BOjasuyHo / OUKYATYpHO 00pa3oBaHuE;

3. 00e30enyBame Ha IpaBaTa Ha TJIyBUTE JIMIA
Jla TH Y’)KUBAaT YCIYTHTEe HAa BUCOKOKBAIUTETHH
TOJIKYBadH 3a BpeMe Ha HHUBHOTO 00pa3oBaHHE
O]l TPaJINHKA JI0 YHUBEP3UTET.

OBoj HOB morJie[ Ha (EHOMEHOJOrHjaTa Ha
TIIyBOCTA 3HAYM JIeKa nompebume Ha cpeouHd-
ma mpeba 0a ce npomeHam 3a 0a ce 3a0080-
nam nompebume Ha 2nysume auya, a He CIPO-
THBHO.

Kynryponomknor mpucTanm ja mpeno3HaBa
3aeJHUIATa Ha TIIYBH KaKo Tpyla Ha Jyre KOu
ce cobupaaT 3aeHO 3a Ja (GopMHUpaaT 3aeAHHULA
OKOJIy 3aeIHUYKOTO JKUBECHE, 3aeIHUYKU
UHTEPECH, 3aeIHUYKH HOPMH Ha OJIHECYBambE U
3aeTHUYKH TEXHUKH Ha MPeKHUBYBame. THe ce
OapaaT 3apany comMjajHa WHTEPAKIHja U eMO-
THBHA Topinka. OBa He 3HAYM JIeKa TIIaBHOTO
o0Opa3zoBaHKe € JIOUIO 3a TIAYBUTE ACUa, TYKY Je-
Ka Mopa J1a ce MMa Ha yM JIeKa COLWjai3aluja-
Ta € eCeHIMjalHa 3a PacToT Ha JeTeTo u 0e3
3aeIHUYKH ja3WK COIMjain3anyjara € OrpaHH-
yena (7). Bp3 ocHOBa Ha BOCIIOCTaBEH HaydeH
HpHCTaN (JIMHIBUCTUYKH, TICHXOJIOIIKH, COIUja-
JICH, TIPaBeH), 3a¢/IHUIIATA HA TJIYBU HU3 IIEIUOT
cBeT paboTu Aa OuJie MpU3HaeHa KaKo KyJITypo-
JIOLIKO/TUHIBUCTHYKO MAJLHHCTBO — T.€. Mall-
IIMHCKa Tpyna CO CBOj jasWK, KyITypHa Kpea-
THBHOCT, HHCTUTYLIUH, BPEJIHOCTH, MPaBUiIa Ha
OJTHECYBame, TPaJUIUK, UCTOPHja U OpraHH3a-
uu (8,9).

Kako znyea majkalmajka co 30pae cayx
KOMYHUUUpaA co 271y80 oeme

I1cHXOJIOHTBUCTHYKHTE CTYANH 33 CTCKHYBaFhC-
TO Ha 3HAKOBHHOT ja3WK ja TOTBPAYBaaT XHIIO-
Te3ara JieKa BO OTHOC Ha CTEKHYBambETO Ha 3Ha-
KOBHHOT ja3uK, [NIyBUTE Jella TH CIIEAaT UCTH-
TE JIMHMBUCTHYKU 11a0MoHK (MPOLIeCcH, MaToKa-
3M) KOM Pa3BOJHUTE TICHXOJIO3M TH 3a0emeKy-
BaaT Kaj JeraTa co 3/IpaB CIIyX BO MPOIECOT Ha
crekHyBame Ha jasukoT (10, 11, 12)Oncepsa-
[IUNTE 32 OJHECYBAMmETO Ha TIYBHTE MajKH KOU
KOMYHHLIMPAaT CO HUBHHUTE TIIYBH J€lla OTKPH-
Ba JIeKa MajKUTe ja MoAu(HUIIMpaaT HUBHATA KO-
MyHHKaIlfja CO 3HAKOBHHOT ja3WK Ha HCTHOT
HAYWH KaKo IITO MajKUTE CO 3ApaB CIyX T'O MO-
J(UIMPaaT HUBHHOT TOBOPEH ja3uWK Kora Ko-
MYHUIIEpaaT CcO HUBHHTE Jela co 37ApaB

ciyx (13).

basis of sophisticated
communication;

2. Bilingual / bicultural education;

3. Ensuring deaf persons’ rights to enjoy
services of high quality interpreters througt
their education from kindergarten to university.
This new view of the phenomenology
deafness means that teavironment needs
be changed in order to meet the deaf pers
needsnot the contrary.

The cultural approach recognizes the D
community as a group of people cormr
together to form a community around sh:
experience, common interests, shared norr
behavior, and shared survival techniques. -
seek each other out for social interactiom an
emotional support. This is not to say !
mainstream education is iniquitous for c
children, but we must keep in mind t
socialization is essential to a child’s growth
without a common language socializatior
limited (7). On the basis of e$ishec
scientific insight (linguistic, psychologic
social, legal), the Deaf community worldwidt
working on being acknowledged as
cultural/linguistic minority —i.e. a minorit
group with its own language, cultural creativ
institutions, valuestules of behavior, traditior
history, and organizations (8, 9).

symbolic  sig

How does a Deaf mother / a hearing mother
communicate with a deaf infant?

Psycholinguistic studies of sign langu
acquisition corroborate the pgthesis that i
the course of sign language acquisition,
infants follow the same linguistic patte
(processes, milestones) that developm:
psychologists observe in hearing children ir
process of language acquisition (10, 11,
Observatios on the behavior of Deaf moth
communicating with their deaf infants rev
that the mothers modify their sign langu
communication in the same way as hee
mothers modify their spoken language w
communicating with their hearing child (13).
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Eptunr u copaborauiure (14) ucro Taka 3abe-
Jexaie JieKa TIyBUTE MajKH TO MOAN(pHUIMpaAAT
HUBHHUOT 3HAKOBEH ja3UK HA HCTHOT HAYMH KaKO
HITO POAUTENUTE CO 3[[paB CIyX IO MpaBaT Toa,
oOpakajku My ce Ha JEeTEeTO KOPUCTEjKH Oederr-
KU ja3uk. Ha mpumep, Jokamujata Ha 3HaKOT €
ceKoram MoOJIMCKY 10 JIETeTo, MPeKy IITO po-
JUTEIOT MHTYHTUBHO M HECBECHO ja alanTupa
HeroBaTta/Hej3uHAaTa KOMYHHKALMja cO BH3Yes-
HHTE KalaluTeTH Ha faereTto. Poaurenure ucto
Taka ¥ MOBTOPYBaaT M MOEAHOCTAaBYBaaT rec-
ToBUTE. MICTHOT TecT MOXe Ja ce MOBTOPH He-
KOJIKY TIaTH, 3TOJIEMYBajKH T'0 TPOIECHUPAEHETO
Ha Topakarta Ha JereTo. M3pasuTe Ha JNHIETO
NpeHeCyBaaT Ba)KHHU JIMHIBUCTHYKH U a()eKTHB-
HH TIOpaKH, JI0/IeKa MeeHEeTO M JINIETO Ha Maj-
KaTa ce I1eJIOCHO BUJIIMBH 32 TIIyBUTE Aeua. Jlu-
[ETO MCTO TaKa MpeHecyBa MO3UTUBHU €MOIIUU
KaKo Harpaja 3a BHIMaHHETO Ha JETeTO W He-
roBata/Hej3MHATa BOJja Jla y4eCTBYBa BO pas-
meHaTa. C€ Ha C€, HAaYMHOT Ha KOj IJIyBara Maj-
Ka My ce o0paka Ha HEj3MHOTO TJIYBO JETE CO
3HAKOBEH ja3WK € Pa3IMyeH O KOMyHHKAIHjaTa
CO 3HAKOBEH ja3WK IMOMery JBajuia TJyBH BO3-
pacuu. Kora nerero riema Bo HeroBarta/Hej3u-
HaTa Majka, Taa MPOW3BeIyBa 3HALM TIpe] Hej-
3WHOTO JIMIE, HAMECTO Ja TH TMPaKTHKyBa BO
MOUIMPOKHUOT TPOCTOP KOj C€ KOPUCTH MOMery
Bo3pacHuTe. McTo Taka, ako JETEeTO TOTIeaHe
Ha CTpaHa WIM BO JPYT NpPEAMET, MajKHTe ce
o0OuIyBaar ja T JOBEAAT 3HAIUTE KOJIKY IITO €
MO’KHO MOOJIMCKY JI0 TPEIMETOT MM BO BHJIO-
KpPyroT Ha JETeTo 3a Ja OWjaT CUTYpHH JeKa
3HAIMTE K€ OMIAT BUICHU U MOpaKaTa ke I0Tpe
70 JIeTEeTO.

Eptunr u copaboraunute (14) ummmiupaar
JieKa TIOYBUTE MajKd TIOCEIyBaaT H3BECHO
MHTYUTHBHO 3HAeHE, YCBOGHO BO PAaMKHTE Ha
HHUBHaTa KyJATypa 3a TOa KaKko Ja KOMYHHIIH-
paar co HUBHOTO TJYBO JIeTe. KaKo Ja IO MpH-
Jno0ujaT v 3aapKaT BHUMAHHETO Ha JIETETO, Ka-
KO JIa TO HAaco4aT BHUMAHHUETO Ha 3HAIUTE U Ka-
KO JIa TO MOBP3aT ja3UKOT CO JIETCKAaTa OKOJIMHA
3a ga noOue 3Havewe. [yBuTe Nena Ha TIyBH
POJIUTENN KOU T'0 y4aT 3HAKOBHHUOT ja3HK O] pa-
fame MCTO Taka T'M ydaT OCHOBHUTE 3a IIOHATa-
MOIIIHA JIMHTBUCTUYKA CONMjasu3anydja, ¥ TO
npaBat Toa MPEeKy MHTEepaKInja Koja € CTPYKTY-
pupaHa cropen OapamaTa Ha BH3YEITHO-TIPO-
CTOPHHOT ja3uK.

Erting et al (14) also noticed that Deaf mott
modify their sign language in the same
hearing parents do, addressing an infant t
baby talk (“motherese”). For example,

location of the sign is always closer to the cl
by means of which the pareiituitively anc
unconsciously adapts his/her communicatic
the visual capacities of the infant. Parents
repeat and simplify gestures. The same ge
may be repeated several times, enhancini
infant's processing of the message. F:
expresomns transmit important linguistic a
affective messages while signing, and mott
faces are kept totally visible to deaf child
The face also conveys positive emotions
reward for the infant’s attention and his/
willingness to participate inhe exchang
Overall, the way in which a deaf mot
addresses her deaf infant in sign languag
distinct from sign language communical
between two deaf adults. When an infant Ic
at his/her mother, she produces signs in fro
her face, rather #n signing them in the broar
signing space which is used between sig
adults. Likewise, if the infant looks away ol
another object, mothers attempt to bring s
as close as possible to the object or intc
infant’s field of vision in order to & sure the¢
the signs will be seen and the message w
communicated to the child.

Erting et al (14) infer that Deaf mothers pos
a certain intuitive knowledge, adopted wit
their culture, of how to communicate with tf
deaf infant: how to win @ and sustain tl
infant’s attention, how to direct attention to
signs and how to relate language to the ct
surroundings in a meaningful way. D
children of deaf parents who acquire ¢
language from birth also acquire the esse
foundation for the subsequent linguis
socialization, and do so by interaction that
been structured according to the requirerr
of a visual-spatial language.

However, we must not forget that the majc
of deaf children (over 90%) are born to hea
parens, to whom such modifications
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Cenak, He cMeeMe Aa 3abopaBHMeE JeKa MHO-
3uHCTBOTO TyBH fena (Hax 90%)ce poaeHu BO
CEMEjCTBO Ha POAUTEIH CO 3/IpaB CIIyX, 32 KOU
MOIU(UKALMUTE BO UHTEPAKIIHjaTa Ce IEIIOCHO
HEjaCHH KaKo M CaMHOT 3HAKOBEH ja3WK. 3a Ja
ce KOPHCTH e(pHKACHO pa3IMueH MOJAIUTET Ha
KOMYHHKaIlMja, OBUE POAMTEIIN MOpa Ja MOIH-
(unmpaaT MHOTY WHTYUTHBHU HA4YWHU MTOBp3a-
HHM CO FOBOpHaTa KOMyHHKaiuja (Kako Oeoer-
KHOT ja3WK M HEBEpOATHOTO PUTMUYHO OJTHECY-
Bambe IITO Jj0ara CO HEro).

PomurenuTte co 31paB ciayx Tpeda CBECHO J1a TH
Hay4yaT OBHE METOJIU Ha KOMyHHUKaluja (31001-
BajKW T0 BHUMAaHHETO Ha JAETETO M OJPIKYBajKU
ro TPEeKy BU3YyENEH W OIUIUIUB KaHal, M3pa3zu
Ha JIMIe) KOU TOJOIHA K€ CTaHAT CIIOHTaHO W
IPUPOJHO OHECYBAHE KOH COIICTBEHOTO TITYBO
nere.

Crynunre 3a OJHECYBAaETO HAa MajKUTE CO
3[paB CIIyX MOKa)XXyBaaT JIeKa THE TO 3roJieMy-
BaaT KOHTaKTOT CO OYHMTE U BU3YECIHUTE aKTHB-
HOCTH TPH HMHTEpaKIyjaTa cO HUBHUTE TIYBU
Jietia Iypy M Kora JeTeTo He € moctapo ox 9 me-
CelH U JeKa THE I'o MpaBaT Toa MHOTY MOYECTO

OTKOJIKY MajKUTE Ha Jierata co 31paB ciyx (15).

Benen-Monunr u JIlymnu (16) ucrakaysaar Je-
Ka MOCTOW paHa BU3YeJIHA KOMYHHKAIMja TIoMe-
I’y TJIIyBHTE J1ella 1 HUBHUTE POJHUTEIH CO 3/IpaB
CIIyX, M JIeKa TakBaTa KOMYHHKAIHja € BCYII-
HOCT TTOBTOPJIMBA TPHYHMHA KOja ja ojuiara pa-
HaTta JAWjarHosa. BceymHocT poauTenure co
3[paB CIlyX HETOYHO T'M MHTEPIPETUPAAT pPeaK-
[UHUTE HAa HUBHOTO JIeTE HA BU3YEJIHHU U BHOpa-
TOPHU CTHMYJIAIIMH KaKO PEaKIHH HA POAUTEN-
cKkara Bokanm3anuja. Kako mocnenuna, mocton
nojagysare Ha MHOTY J100pa KOMYHHKAIfja CO
JIeTeTO, 3aCHOBAaHA HA KOHTAKT CO OYH, U3pa3 Ha
nuue u gonup. Cenak, OHa IITO HEIOCTAacyBa U
OHa LITO HE CE Pa3BUBA € CUMOOINYKHOT ja3HK.
Panara nujarHo3a m WHTEpBEHIHMjaTa cera ce
NpU3HABAaT KaKO HEMOOWTHHU NpaBa Ha TIyBHUTE
Y HarJyBHTE Jiella 1 HUBHUTE CEMejCTBa. 3a Taa
nen ASLHA (AMepHKaHCKO 37py)KeHHE 3a To-
BOD, ja3UK W CIIyX) Iperopaya Kpeupame Ha
COOJIBETHH TIPOTpaMHU 3a paHa WHTEPBEHIIWja
OPHEHTUPAHH KOH CEMEjCTBOTO, IPOrPaMU KOU
0o0e30emyBaaT wW300p Ha KOMYHHUKAIIUCKU
ormmu. CeMejCcTBOTO Ha TIIyBOTO JETe MOpa Jia
UMa MOXHOCT Jla C€ COLMjalu3upa CO IIyBHUTE
Jena ¥ TIyBH Bo3pacHU. CemejcTBOTO Ha IITy-
BOTO JIeT€ MOpa MCTO TakKa Jla UMa MpUcTal 10
cuTe MHPOPMANUH 32 ONMIITHOT Pa3BOj Ha HUB-

interaction are as completely obscure as
language itself. To effectively use a differ
modality of communication, these parents r

modify many of the intuitive manners asso-

ciated with spoken communication (like dya
talk and nonverbal rhythmical behavior tr

comes with it). Hearing parents need to cons-

ciously learn these methods of commiuatior
(gaining the infant’s attention and sustainin
by means of a visual and tactile channel; f:
expressions) thatill later become spontanec
and natural behavior towards one’s own
child.

Studies in the behavior of hearing mott
demonstrate that they increase eye contac
visual activities while interacting with thi
deaf infants even when the infant is more
than 9 months old and that they do
considerably more often than mothers
hearing children do (15).

WedellMonning and Lumley (16) point ¢
that there exists an early visual communice
between deaf children and their hearing par
and tha such communication is in fact
recurrent reason that postpones early diagr
In fact, hearing parents interpret their infa
reactions to visual and vibratory stir
incorrectly as reactions to parental vocaliza
Consequently, there is tlappearanceof a ven
good communication with the infant, fount
on eye contact, facial expression and to
However, what is missing and what is
developing is symbolic language.

Early diagnosis and intervention are r
recognized as undeniable rights déaf an
hard-ofhearing children and their families.

this end ASLHA (American Speech-Language-
Hearing Association) recommended the crea-

tion of appropriate early intervention pragns
oriented towards the family, programs
provide a choice of comunication option:
The deaf child's family must have |
opportunity to socialize with deaf children
deaf adults. The deaf child’s family must ¢
have access to all the information on
general development of their child, and
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HOTO JIeTe ¥ TToceOHU MHQOpPMAIMH 3a OLITETY-
BamaTa Ha CIyXOT, ONIUUTE 32 KOMyHHKAIWja
Y JIMHTBUCTUYKHU pa3Boj Ha riryBoTo aete (17).
I'myBute nena M3M0KeHW HAa 3HAKOBHHOT ja3WK
20 enedaam HUBHHOT ja3WK OJ parameTo HCTO
KaKo INTO JienaTa co 3JpaB CIyX co cayuaam
HUBHHOT ja3uK oJ parameto. Mejoepu (18) nu-
3ajHUpaIlle CepHja eKCIIEPUMEHTH 3a J1a UCTpa-
KM JJaTT U KaKO KPUTUYHHOT MEPUOJ BIMjae Ha
MCXOJIOT 32 Y4eHh¢ Ha 3HAaKOBHHOT ja3uk. Pe3yi-
TaTUTe Ha HEJ3HHOTO IICHXOJMHIBHCTHYIKO
UCTpaKyBame MOKAKYBAAT JIeKa XUIoTe3ara 3a
KPUTHYHUOT TIEPUOJ] €THAKBO BaXKU 32 3HAKOB-
HroT jasuk (19). JIurata Kou ro Hayduiie 3Ha-
KOBHHOT ja3uK O]l parame UMaie moaoopu mep-
(opMaHCH Ha JTHHTBHCTHUKWTE W 3aJa4yuTe 32
MEMOpHja OTKOJIKY JIMIaTa KOW He MOYHaNe Ja
ro ydyaT 3HAaKOBHHOT ja3uK c€ 10 mybepTeT.
Crapata mpezapacyna Jaeka TIyBOTO AETe Mopa
Jla TO HayYd TOBOPHHUOT ja3WK BO MHOTY paHa
BO3pACT U JIeKa 3HAKOBHHOT ja3WK MOJXKE Ja 4e-
Ka OMJejK1 MOYKe JIECHO Jla C€ Hay4H O Koe Ou-
JIO JIMIIe Ha Koja OWJIO BO3pacT, IMOBEKe HE
BaXKH.

Hckycmeomo 00 Xonanouja

Kpanckuor ucturyt 3a raysu ,HD Guyot” Bo
CEBEPHHUOT JeN o XOoJlaHHja € [IeHTap Ha I0-
JHUTHKATa 32 00pa3oBaHKe Ha TITyBH BO Taa 3eM-
ja. [Ipen noBeke on 20 roguHM TOj ja mpemnopa-
ya yrnotpebaTa Ha OMMOJaTHATAa KOMYHHKAIIH]a
(360pyBame M KOPUCTECHE 3HAIM BO HUCTO Bpe-
Me) Ouiejku ce YMHeIIe IeKa Ha POTUTEIIUTE CO
37[paB CIIyX MOKE Hajao0po Ja UM ce MOMOTHE
CO TaKOB CHCTEM Ha KOMyHHKaruja. MHCTHTY-
TOT KOPUCTEIEe eIEMEHTH O 3HAKOBHHUOT ja3uK
Ha Xomnaumuja (NGT Nederlandse Gebarent:
HPHUIPY’KEH CO TOBOPEH XOJIAH/ICKH ja3HK, U pe-
3yNTaTOT OeIIe XOJIAHCKH MOJIPKAH CO 3HAIN
(XI13). Cumynrana komynukaimja (kako XII3,
3E — 3HaKOBEH aHIJIMCKH, UTH.) € OMMOJaIHa
XHOpHUIHA KOMYHHKAIFja — CO KOPHCTEHE Ha
JBa HaYMHHU, 300pyBame U ynorpeba Ha 3HAIU
BO HMCTO BpeMe, 3a Ja ce NpeHece mnopaxa. Bo
TaKBUTE 3HAKOBHH CHCTEMH ,TIOPAKUTE Ce
(dhopMynHpaHd M TPaHCMHUTUPAHHU CIIOpEI JICK-
CHUKOHOT, MOp(QOJIOTHjaTa U CHHTaKcaTa Ha ro-
BOPDHUOT ja3uK. KOMyHHKaTopoT BCYIIHOCT
300pyBa TJIacHO — KOPHUCTEjKHM XOJAHACKH BO
ciydajot co XI13 —u ce 06HuayBa UCTOBPEMEHO
Jla TIpUKaKe MPeKy 3HAIM JIEKCUYKU eJIeMEHTH

special informatin on hearing impairmer

communication options and linguistic develop-

ment of the deaf child (17).

Deaf children exposed to sign languagatch
their language from birth just like hear
children listen to their language from birt
Mayberry (18) designed series of experimet
to investigate whether and how the crit
period affects the outcome of sign langL
acquisition. The results of her psycholingui
research show that the critical period hypott

applies equally to sign language (19). Indivi-

duals who learned sign language from t
performed better on linguistic and mem
tasks than individuals who did not start leari
sign language until after puberty. The

prejudice that the deaf child must learn
spoken language at a very youage, and th
sign language can wait because it can be ¢
learned by any person at any age, cannc
maintained anymore.

Experience from the Netherlands

The Royal Institute for the Deaf “H. D. Guy:
in the northern part of the Netherlands i
policy center for deaf education that country
More than twenty years ago it recommer
the use of bimodal communication (speal
and signing at the same time) because it se
that hearing parents could best be helpe
such a communication system. The Insti
made use of eleemts of the Sign Language

the Netherlands (NGT Nederlandse Gebaren-

taal), accompanied by spoken Dutch, and
result was Sigrsupported Dutch (SSLC
Simultaneous communication (such as SSC
— Signed English, etc.) is bimodal, hykt
communication -using two modes, speaki
and signing at the same time, to convey a s
message. In such sign systems, “message
formulated and transmitted according to
lexicon, morphology, and syntax of a spo
language. The communicator actually sp
out loud — using Dutch in the case of SSBne
attempts to simultaneously sign manual le»
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KOM MOXaT Jla ce NpWIarojaT Ha PUTAMOT U
CTpyKTypaTa Ha roBopHHOT jasuk“ (20). Bo
OIHOC Ha JHUTEpaTypara, 3a HAYMHUTE Ha KOU
OBHE JIBa HAUMHM Ha KOMyHHKauuja (300pyBa-
e U ynoTpeOyBame 3HAIM BO UCTO BPEME) ce
UCTIpEIUIeTyBaaT W CIy’KaT 3a TNpPEHECYBame
uHQOopMaIyu, norneaneTe Bo Bunbdyp u Ilerep-
ceH (21).

WuCcTHTyTOT ['MjOT TO HANMYIITH XOJAHICKHUOT
nojapxkaH co 3Hanu Bo 1995,0unejku Hemare
ycleX Kako MPHUMapeH ja3uK 3a KOMYHHUKAIIH-
jaTa pomuTeN - 1eTe HaJl OCHOBHOTO HHUBO. McTo
Taka Oelle TemKO /1a TO KOPHUCTAT YUUTEINUTE U
MOMOIITHUOT MIEPCOHAN, a Ha TIIyBUTE PaOOTHH-
M HE MM KOPHCTEIe 3a HampeaHa KOMYHHKa-
muja. OOpazoBHaTa monuTHKA BO WHCTHTYTOT
I'mjor 6eme nmpomeneta on XII3 BO 3HaKOBEH
jasuk Ha Xomauauja (3JX). Ha rimyBute nerna,
KaKO W HUBHHUTE POAUTEH (ITyBH HITH CO 31IpaB
clyX) UM Tpebaliie mpUPO/ICH 3HAKOBEH ja3uK 3a
yCIIENIHA KOMYHHUKaIIHja.

Xowutunr u Cnobun (20) aHanu3upaa MoaaTONN
on rimyBu aena Ha Bo3pacT 1,3 mo 3,0 rogmHun
coOpaHM BO TEKOT Ha l12ToamiieH mepuos
(1988-2000),B0 BpeMeTO TIpea U MO MEHyBa-
BETO Ha oOpazoBHata momutuka onx XII3 Bo
3JX. IlenTa Ha HUBHOTO UCTpaXXyBame OeIie na
ce mokaxe aeka WHctutytoT [mjoT moHen
KOpHUCHa onnyka co 3ameHaTta Ha XII3 co 3JX.
ABTOpHWTE TIpHWjaBWja 3HAYajHH MPETHOCTH 3a
Jerata ko ce 3100uja co 3JX ocHoBa criope-
ne”o co XI1I3 ocuoBara. Poaurennre Kou ro Ko-
puctea 3JX kopucTea MHOpa3HOBUIHHU rpama-
TUYKH CTPYKTYpH, KOpHCTea TMOIIUPOK H300p
Ha JICKCUYKU CIMHUIM U 00e30enuja moaoopo
MOJIeMpamke Ha COOJIBETHATa yrmoTpeba Ha ja-
3UKOT (mpamiama, Oaparba, IUIAHOBH, HTH.).
[To ce omHecyBa 10 penpoayKIHjaTa Ha Jera-
Ta, Aenara kou nobuja 3JX ocHOBa, MPOU3BEY-
Baa IIOJIOJITH TOKOMIUIEKCHH PENpOAYKIIHN
OTKOJIKY Jerata Kou Owie u3ioxxkenu Ha XII3.
XII3 nenata ynotrpeOyBaa MoManky mpaiiama 1
MOKa)kaa MOMAaJIKy Pa3sHOBHUIHOCT BO BHUIOBUTE
peyeHunm Bo uenuHa. HepoctaTokoT Ha pasHo-
BUIHOCT BO BUIOBUTE PCUCHHIIN Kaj POJTUTEIH-
Te 00e30e TUMHUTHPAHA MOJATONHN 3a Jerara
Jla T OTKpHjaT MpaBWiIaTa Ha peaoT Ha 300po-
BUTE U HUBHOTO UCIYIITAmE BO ja3UKOT.
CornenyBajku ro pa3BojoT Ha Mop(oIomKara
koMmiiekcHoct, Xoutuur u Crnooun (20)
OTKpHja Aeka cure meT 3JX nema kopucrea

elements that can be accommodated tc
rhythm and structure of the spoken langui
(20). The literature on the ways that these
modes (speaking and signing hé tsame time
can interact to carry information is reviewet
Wilbur and Petersen (21).

The Guyot Institute abandoned Sign Suppc
Dutch (SSD) in 1995, because it was

succeeding as a primary language for parent-

child communication beyond a basic déévit
was also difficult for teachers and sen
personnel to use, and deaf staff workers fou
unmanageable for advanced communica
The educational policy at the Guyot Instit
was changed from SSD to Sign Language ¢
Netherlands (NGT). Deathildren, as well ¢
their parents (deaf or hearing) needed a n¢
sign language for successful and meanir
communication.

Hoiting and Slobin (20) analyzed data fr
deaf children aged 1;3 to 3;0 years colle
over a 12-year period (1988-2000het time
before and after the educational policy
changed from SSD to NGT. The aim of tl
research was to show that the Guyot Inst
made a beneficial decision by replacing ¢
with NGT. The authors reported signific
advantages to the childrenhw received th
NGT input compared to the SSD input. Par
who used NGT used more varied gramma
structures, used a wider choice of lexical ite
and provided better modeling of appropr
uses of language (questions, requests, den
plans, etg. As for the children’s output, t
children receiving NGT input produced lon
and more complex output than the chilc
exposed to SSD. The SSD children used fi
guestions, and showed less variety in seni
type overall. Lack of variety in the sentce
types in the parental input provided limited «
for the children to discover rules of word or
and ellipsis in the language.

Looking at the development of morpholog
complexity, Hoiting and Slobin (20) found tl
all five NGT children used congx verbs
whereas only two of the five SSBarning
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CJIOKEHHM TJIAroJid, JTOJCKAa CaMmo JIBE O]l METTe
XII3 gena ro mpasea Toa. Ilonaramy, corneny-
BajKU T CHUTE MPOM3BEICHH KOMILICKCHH Tia-
romu, 90% Gea mpomseenenu on 3JX nera.
Taka, KOPUCTEHETO HA 3HAKOBH NpU 300pyBa-
BETO He 00e30eIyBa TUHTBUCTHYKH Oapama 3a
BUCTHUHCKHU JIBOja3WdeH pa3Boj. Bo ocHOBa,
TEIIKO € Jla C& KOOPJAWHUPA UCTOBPEMEHO 300-
PYBameTO U yrnoTpebara Ha 3HAIH.

CuTe pa3BOjHU TPEAHOCTH 3a PAaHO y4YCHE Ha
Ja3UKOT JI)KAT BO MPUPOJHUTE 3HAKOBHU ja3u-
i (22, 23, 24)Cera nonuTHKaTa Ha YIHIIHIII-
teTo Ha MHCTUTYTOT ['MjOT € Aeka cute poauTe-
mu Tpeba na ro kopuctat 3JX co HUBHHUTE Jella,
0e3 orJie]] Ha HUBHATA HAJICK 3a KPacH yCIex co
KOXJIeapHa UMILJIaHTAIIHja.

3akayuox

3HAKOBHHMOT ja3WK WM JlaBa Ha POJMTEIHUTE
MOKHOCT JIa KOMYHHUIIUPaaT CO HUBHHUTE Jela
Ha UCT HAYMH KAKO HITO POAUTCIUTC KOMYHHU-
[IpaaT Co CBOMTE JIeIIa CO 3/IpaB CIIyX 3a CEKOj-
JTHEBHHTE Mparamba. OBa € HAYMHOT Ha KOj IITy-
BUTC J€1a pas3sBHUBaaT IICHUXOJIOMIKKW BCIITHUHU
COOJIBETHH 32 BO3pAcTa. 3HAKOBHHOT ja3UK MCTO
Taka OBO3MOKYBa IIyBUTE JIela Ja KOMYHHULIU-
paat co TJIyBHTE BO3pacHH. Toa € BaXHO 3a
[IyBUTE JIela 3apajid HICHTH(HKAIMjaTa Cco
3a€aHUIaTa Ha INTyBU KaKO JIMHIBUCTHYKO MaJl-
IIMHCTBO. 3HAKOBHHOT ja3WK OBO3MOKYBa IITy-
BUTE Jela Ja ce 3700ujaT co o0b6pazosanue
CO008eMHO 34 HUBHAMA 803PACM HA UCT HAYUH
KaKo BPCHHUIIMTE cO 31paB ciyx. Ha kpaj, 3Ha-
KOBHHOT ja3I/IK OBO3MOXKYBa I'TyBUTC MJIaIUHIIN
KaKo W TJIYBHUTE BO3pPAcHU ja ce 3100HjaT co
UHQOpPMAMM CO TIOMOLI HAa TOJIKYBad M Ja
(GYHKIIMOHUpAaT Kako BPEAHH UICHOBH Ha
OIIIITECTBOTO BO IICJIHHA.
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